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Introduction 
 

In 2015 the Department of Health and NHS England published Future in Mind: promoting, protecting and improving our 

children and young people’s mental health and wellbeing.  This strategy outlined a national ambition to dramatically 

improve children and young people’s social emotional mental health by 2020.  It urges whole systems to work together 

and identifies the opportunity that education settings provide for achieving this ambition, including the recommendation 

that those who work with children and young people are trained in child development and mental health, understand 

what can be done to provide help and support for those in need and develop a whole setting approach to promoting 

mental health and wellbeing.  This framework is designed to support this recommendation become a reality.   

We want children to get the best out of their years in education and achieve their academic potential, growing into emotionally strong and 

resilient adults.   

Implementation of Future in Mind is at the forefront of what the Children and Young People’s Clinical Network seek to support.  Young people 

told us that they would like to know, and have the confidence, that staff in their setting are properly trained in emotional wellbeing and 

mental health.   

As the idea of the competency framework started to take shape, we heard more and more of the willingness of the early years settings to 

develop their workforce, not just because it contributes to their Ofsted rating, but because supporting emotional wellbeing and mental health 

can improve attainment and a skilled, confident workforce can be a less stressed workforce.  Working with children with social emotional 

mental health problems is inevitable, so why not ensure they receive evidence based support from a skilled workforce.   

 
 

 

https://www.gov.uk/government/publications/improving-mental-health-services-for-young-people
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Scope of the Framework 

 

Mental health should be everybody’s business; therefore In It Together; A Social Emotional Mental Health Competency Framework for Staff 

Working in Education is aimed at all staff, from gardeners to governors, business managers to teachers by outlining role appropriate levels of 

skill, knowledge and training.  It aims to encourage all staff within the setting to work together to support their pupils and each other, knowing 

their limitations and how to escalate concerns.  

Furthermore, this framework aims to complement but not duplicate existing practice, for example, around safeguarding or special education 

needs and national guidance such as Public Health England’s Whole School and College Approach and the joint publication by the Department 

for Education and Department of Health; Transforming Children and Young People’s Mental Health Provision: a Green Paper and the 

implementation of Mental Health Support Teams. 

The framework has separate competencies for those working in early years, primary schools, secondary schools and colleges, with clear 

enhancements included where necessary for special schools.  This framework is intended for early years settings. 

The framework is a workforce development tool yet it is not intended to overburden staff or turn teachers into therapists.  Nor is it a mental 

health strategy development tool or PSHE curriculum tool.  As the framework was developed a number of useful documents and resources for 

settings came to light and whilst they were not directly to be included in the framework we didn’t want to lose them so they are included as an 

appendix.  

 

  

https://www.gov.uk/government/publications/promoting-children-and-young-peoples-emotional-health-and-wellbeing
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/664855/Transforming_children_and_young_people_s_mental_health_provision.pdf
https://www.england.nhs.uk/mental-health/cyp/trailblazers/
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How to Use the Framework 

 

The framework itself is comprised of four components: 

• Groups of competencies: core, enhanced and targeted 

• Suggestions of staff roles for whom each group of competencies is most likely to be relevant  

• A self-assessment tool  

• Suggested training options to gain the needed skills and knowledge 

Implementing the framework follows three overarching steps for members of staff: 

 

 

Competency Groups 

Members of staff will align with one of three groups of competencies: 

1. Core competencies: these are intended for everyone within the setting, irrespective of their role to have as a minimum.  They focus on 

being aware of mental health and contributing to a supportive culture. For some staff within the setting these core competencies will 

be all that they need to have.  Anything that is in the core level which needs to be duplicated in other levels has been included in them. 

2. Enhanced competencies: these are intended for members of staff who have more interaction with children and their role allows them 

increased opportunity, and responsibility, to make adjustments in their practice and/or environment.  These competencies incorporate 

and build upon the core competencies by focussing more on specific mental health issues, how resilience can be developed, vulnerable 

groups and having enhanced communication skills. 

3. Targeted competencies: these are intended for members of staff who need a greater depth of knowledge of how to support individual 

pupils with particular mental health or emotional wellbeing difficulties, such as pastoral staff, safeguarding leads or mental health 

champions.  They may also advise and support other members of staff within the setting on social emotional mental health support.  

These targeted competencies incorporate and build upon the core level and some elements of the enhanced group. 

1. Align to a competency group 2. Complete the self-assessment 3. Undertake the training 
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All categories include knowing how to escalate concerns. Many competencies are broken down into outcomes which provide further detail on 

what knowledge and skill are required. 

Staff Groups 

The table at the end of this section is a guide to help settings determine which members of staff require which level of competency.  It is 

stressed that these are flexible and are only there as a guide.  Settings may wish to develop particular roles and following discussion between 

relevant parties it may be, for example, that a member of staff aligned to the core competencies may also require one or two skills from the 

enhanced level. The key message is that settings should use the framework in a way that meets their unique need; it is not intended to be rigid 

or prescriptive. 

Self-Assessment Tool 

Having determined which group of competencies are relevant to an individual’s role, they are to complete the self-assessment tool.  This will 

highlight gaps in knowledge or skill and subsequently where resources are to be directed to enable the member of staff to achieve the full 

range of abilities they require.  

Suggested Training Options 

Having undertaken the self-assessment and identified areas for development this framework maps competencies against suggested training 

options.  The competencies are numbered and training options are provided against each number.  A range of training options are often 

provided and in some cases more than one option should be undertaken to fulfil the competency (such as MindEd modules).  Suggestions have 

also been made for when special schools may require additional training or if a setting has a high prevalence of Looked After Children.  The 

training options are only suggestions and a setting may wish to use other providers, but care should be taken to ensure they have a solid 

evidence base and meet the competency.  Local CAMHS or respected voluntary organisations may offer some excellent training opportunities.   

Particularly for the enhanced and targeted levels a coordinated approach to training would ensure the best use of valuable resources and time, 

such as when face–to–face or group training is required.  In some cases undertaking a brief MindEd session or some overview reading initially 

would be beneficial whilst group training is coordinated.  Settings may also wish to consider “buddying-up” with other settings when 

purchasing training which will share the cost.  A coordinated approach will help settings identify themes for staff development and 

opportunities for individuals to share their learning or existing expertise with colleagues. 
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The training suggestions come in a range of formats from e-learning, face-to-face, webpages to factsheets.  We appreciate that individuals 

have different learning style preferences, but the options given focus on providing the correct content to meet the competency. 

Finally, as mental health can be a very emotive topic members of staff should be aware of their own emotional wellbeing needs and 

circumstances and be supported through the process.  Support may also need to be given to ensure access to online training. 
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Core Enhanced Targetted 

Catering staff Early years teachers Level 3 practitioners 

Hygiene assistant Child minder Level 2 practitioners 

Cleaner/caretaker/facilities Family support workers Teaching assistant 

Administrative staff 
 

Nursery nurse 

 

Table of suggested staff per level of competency.   

 

These levels are suggestions and settings should take into account if they are single handed childminders or part of a larger organisation.  To 

find the appropriate level for your role consider the amount and degree of interaction you have with young children and your designated 

responsibilities.  Single handed childminders may wish to focus on the enhanced level but also select any from the targeted level as 

appropriate. 

• Core competencies cover a basic awareness of mental health and emotional wellbeing. 

• Enhanced competencies start to cover signs and symptoms and strategies for supporting young children. 

• Targeted competencies also cover signs and symptoms and strategies for support plus working with external organisations when 

necessary. 

These levels are NOT incremental. Anything that is in the core level which needs to be duplicated in other levels has been included in them. 
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Competencies & Self-Assessment Tool – In It Together: Early Years Core Competencies 
 

Competency Outcomes Yes No Partial My Notes 

I have an awareness of the key milestones 
for child development, with a focus on 
early childhood. 

C1 I understand the key physical, social, emotional, cognitive and 
language milestones for young children. 

    

C2 I have a basic understanding of general learning difficulties plus 
Special Educational Needs (SEN), including behavioural disorders 
such as ADHD and Autism.  I recognise that development and 
behaviour may be different for these children and behaviour may 
be a form of communication.  I appreciate that the level of 
emotional development may vary between children of the same 
chronological age.   

    

I have a basic awareness of what social 
emotional mental health is, including the 
importance of prevention and early 
intervention and can recognise changes in 
behaviour. 

C3 I understand the concept of mental health, mental wellbeing and 
mental ill-health. 

    

C4 I can recognise changes in behaviour and warning signs that 
something may be wrong and do not ignore these.   

    

C5 I am aware of the key risk and protective factors to emotional 
wellbeing and mental health. 

    

I can communicate effectively with children 
relevant to their age, circumstance, culture 
and ability and can use communication 
skills to offer basic support and to calm a 
distressed child.  I know how to escalate 
concerns regarding a child’s social 
emotional mental health. 

C6 I can use simple techniques to non-judgementally listen to and 
converse with children. I can offer basic support by actively 
listening to a child, not jumping in with solutions, showing 
empathy and acknowledging emotions.   I take into account a 
child’s preferences, opinions and wishes.   

    

C7 I can adapt my communication style to be able to converse with 
an autistic child.  

    

C8 I can adapt my communication style to be able to be able to 
converse with a child who has a learning disability. 

    

C9 I am aware of the setting’s social emotional mental health 
champion or lead, their role and how to contact them. I know 
how to escalate concerns about a child’s social emotional mental 
health. 

    

C10 I have a basic knowledge of what the local offer for social 
emotional mental health support is, including websites. 
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I am aware of my setting’s strategies and 
policies that link to social emotional mental 
health and have a clear understanding of 
individual roles and responsibilities in 
relation to these. 

C11 Policies may include: 

• Anti-bullying  

• Safeguarding (including limits of confidentiality) 

• Inclusion 

• Behaviour management 

• Tackling stigma 

• Crisis management 

• Self-harm & suicide prevention 

• Harassment 

• Physical disability 

• Induction of new pupils 

• Special Educational Needs (SEND) 

• Mental health strategy (if available) 

    

I have self-awareness of my own mental 
health needs and take personal 
responsibility to positively care for these.     
 

C12 I understand some basic techniques to look after my own 
emotional wellbeing and appreciate the potential effect my own 
state of emotional wellbeing may have on my behaviour and 
interactions with children and others. 

    

C13 If I have an existing mental health condition I know how to care 
for this and access services if necessary. 

    

I have the ability to effectively promote an 
open and honest culture within the whole 
setting around social emotional mental 
health. 

C14 I model the core attributes of respect, patience, honesty, 
reliability, empathy and integrity at all times to create a culture 
of supportive relationships between members of staff, with 
children and parents/carers.   

    

C15 I have a basic understanding of positive language and can use this 
to develop a supportive environment for staff and children. 

    

C16 I have a basic understanding of what stigma is and can support 
the reduction of this through my words and actions. I view 
mental health as important as physical health and treat this with 
equal respect and understanding.  I am aware of the importance 
of promoting positive mental health.   

    

 

Having completed your self-assessment please click hereto go to the training directory. 
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Competencies & Self-Assessment Tool – In It Together: Early Years Enhanced Competencies 
 

Competency Outcomes Yes No Partial My Notes 

I have a clear understanding of child 
development, including Special Educational 
Needs (SEN) and protective factors for 
emotional wellbeing, and can use this 
understanding to underpin behaviour and 
interactions with children. 

E1 I understand what is included in the key stages of physical, 
intellectual, linguistic, social and emotional growth and 
development of a child to enable observation and judgement 
of changes to ‘normal’ behaviour.  I know when 
developmental and transitional milestones are coming up.  I 
understand the contribution that family and social networks 
make to the development of children and young people. 

    

E2 I understand behaviours associated with ADHD and autism 
and can develop strategies to work with children who have 
these. 

    

Prevention: I am aware of the importance of 
resilience and can work to support and 
develop this within remit of my role. 
 
 

E3 I have a solid understanding of resilience, the role it plays and 
how it can be developed within an education setting. 

    

E4 I understand the basics of attachment theory and behavioural 
characteristics of different attachment styles.  I am aware of 
the impact that loss, trauma, bereavement, separation & 
transition can have on a child. 

    

Prevention: I am aware of vulnerable groups, 
their risk factors to social emotional mental 
health and can adapt my ways of working to 
support these children. 

E5 I am aware of factors that can contribute to a child being 
vulnerable to developing social emotional mental health 
difficulties. 
 
I understand the links with Safeguarding responsibilities and 
ways of working. 
 
I show respect and understanding of the child’s situation and 
subsequent emotional wellbeing needs. 

    

Early Intervention: I am able to recognise the 
signs and symptoms of common social 
emotional mental health conditions and can 
adapt my ways of working to support these.  
I am not expected to diagnose or treat 

E6 I have a basic knowledge of what the local offer for social 
emotional mental health support is, including websites. (Note: 
Sign posting is an early intervention.  This can include 
websites or leaflets.  RCPSYCH factsheets include early 
intervention strategies.)   

    

http://www.rcpsych.ac.uk/expertadvice/youthinfo/mhgpfactsheetsindex.aspx
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mental health problems but I know when 
and how to escalate concerns and seek 
additional help. 
 

E7 I am aware of the setting’s social emotional mental health 
champion or lead, their role and how to contact them. I know 
how to escalate concerns about a child’s social emotional 
mental health. 

    

E8 I understand the concept of mental health, mental wellbeing 
and mental ill-health. 

    

E9 Anxiety: I understand what anxiety is, can identify signs and 
symptoms, understand why anxiety may develop and can 
implement basic strategies for working with children with 
anxiety.  

    

E10 Depression: I understand what depression and low mood are, 
can identify signs and symptoms and can implement basic 
strategies for working with children with depression and low 
mood. 

    

E11 Eating Disorders: I understand what an eating disorder is and 
can identify signs and symptoms. I can support a child with 
his/her eating disorder or worrying attitude to food.  I can 
promote positive self-esteem. 

    

E12 Self-harm: I have a basic knowledge of self-harm in children 
and how it may present. 

    

E13 I can recognise potential signs of sexualised behaviour in 
children. 

    

I have enhanced communication skills which 
enable me to have effective, confident 
conversations with children about their 
social emotional mental health which are 
relevant to their age, circumstance, culture 
and ability. I can use my communication 
skills to offer basic support and to calm a 
distressed child.    

E14 I can engage with a child about their emotional wellbeing 
needs. I ensure the child’s voice is heard, such as through 
active listening, questioning, not making assumptions and 
emotionally literate responses.  
 
I can recognise barriers to communication and when a 
communication method is proving ineffective.  I can then 
adapt my communication method according to the needs of 
the child, e.g. by using different materials such as writing or 
drawing. 

    

E15 I can adapt my communication style to be able to converse 
with an autistic child.  
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E16 I can adapt my communication style to be able to be able to 
converse with a child who has a learning disability. 

    

E17 I know how to react when a child confides in me about their 
social emotional mental health and not to panic. 

    

I am aware of my setting’s strategies and 
policies that link to social emotional mental 
health and have a clear understanding of 
individual roles and responsibilities in 
relation to these. 

E18 Policies may include: 

• Anti-bullying  

• Safeguarding (including limits of confidentiality) 

• Inclusion 

• Behaviour management 

• Tackling stigma 

• Crisis management 

• Self-harm & suicide prevention 

• Harassment 

• Physical disability 

• Induction of new pupils 

• Special Educational Needs (SEND) 

• Mental health strategy (if available) 
 

    

I have self-awareness of my own mental 
health needs and take personal 
responsibility to positively care for these.     
 

E19 I understand some basic techniques to look after my own 
emotional wellbeing and appreciate the potential effect my 
own state of emotional wellbeing may have on my behaviour 
and interactions with children and others. 

    

E20 If I have an existing mental health condition I know how to 
care for this and access services if necessary. 

    

I have the ability to effectively promote an 
open and honest culture within the whole 
setting around social emotional mental 
health. 

E21 I model the core attributes of respect, patience, honesty, 
reliability, empathy and integrity at all times to create a 
culture of supportive relationships between members of staff, 
with children and parents/carers.   

    

E22 I have a basic understanding of positive language and can use 
this to develop a supportive environment for staff and 
children. 
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E23 I have a basic understanding of what stigma is and can 
support the reduction of this through my words and actions. I 
view mental health as important as physical health and treat 
this with equal respect and understanding.  I am aware of the 
importance of promoting positive mental health.   

    

 
Having completed your self-assessment please click here to go to the training directory. 
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Competencies & Self-Assessment Tool – In It Together: Early Years Targeted Competencies 
 

Competency Outcomes Yes No Partial My Notes 

I have a clear understanding of child 
development, including Special Educational 
Needs (SEN) and protective factors for 
emotional wellbeing, and can use this 
understanding to underpin behaviour and 
interactions with children. 

T1 I understand what is included in the key stages of physical, 
intellectual, linguistic, social and emotional growth and 
development of a child to enable observation and 
judgement of changes to ‘normal’ behaviour.  I know when 
developmental and transitional milestones are coming up.  I 
understand the contribution that family and social networks 
make to the development of children and young people. 

    

T2 I understand behaviours associated with ADHD and autism 
and can develop strategies to work with children who have 
these. 

    

I understand what CAMHS does and does 
not provide and am able to engage with 
emotional wellbeing and mental health 
services. 
 

T3 I understand the various service provisions, thresholds and 
referral criteria of CAMHS and other local services (including 
health, the voluntary sector and social care). 

    

T4 I understand how to access services (including the role and 
function of a Single Point of Access if applicable to the area). 

    

T5 I am able to assess a child’s situation and symptoms, gather 
information and know when to make an external referral or 
engage CAMHS in systemic work (depending on local referral 
arrangements).   

    

T6 I am aware of and involved in local networks to an 
appropriate level to ensure the setting does not manage 
mental health and emotional wellbeing in isolation and 
options for social prescribing. 

    

T7 I am aware of national agencies that can offer support and 
guidance on children’s social emotional mental health, such 
as: 

• ChildLine 

• Young Minds 

• Samaritan’s 
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• NSPCC 

• Beat 

• selfharm UK 

• The National Autistic Society 

• Barnardo’s 

I am aware of my setting’s strategies and 
policies that link to social emotional mental 
health and have a clear understanding of 
individual roles and responsibilities in 
relation to these. 

T8 Policies may include: 

• Anti-bullying  

• Safeguarding (including limits of confidentiality) 

• Inclusion 

• Behaviour management 

• Tackling stigma 

• Crisis management 

• Self-harm & suicide prevention 

• Harassment 

• Physical disability 

• Induction of new pupils 

• Special Educational Needs (SEND) 

• Mental health strategy (if available) 

    

I have an in depth understanding of the signs 
and symptoms of common mental health 
conditions and poor emotional wellbeing.  I 
am then able to formulate targeted 
interventions and appropriate self-help 
strategies for a child. In all situations I know 
when and how to escalate concerns. 
 

T9 I am aware of the local 0 – 19 Public Health Nursing services 
and how to access them. 

    

T10 I have a range of supportive communication skills. I am able 
to creatively challenge a child so they can achieve their 
goals.   
 
I can recognise barriers to communication and when a 
communication method is proving ineffective.  I can then 
adapt my communication method according to the needs of 
the child, e.g. by using different materials such as writing or 
drawing. 
 
I can communicate effectively with children relevant to their 
age, circumstance, culture and ability and can use 
communication skills to offer basic support and calm a 
distressed child.   
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T11 I understand the potential underlying mental health links 
and causes to bullying from the perspective of the bully and 
bullied and can use this knowledge when the setting is 
determining what action to take. I act in concordance with 
the setting’s anti-bullying policy. 

    

T12 I can recognise sexualised behaviour and understand what 
steps to take. 

    

T13 Self-harm: I have a solid understanding of self-harm.  I can 
actively listen to a child who has self-harmed and identify 
helpful attitudes and strategies, including distraction 
techniques. 

    

T14 Eating Disorders: I understand the different types of eating 
disorders and steps to support a child with their 
management and care. I am aware of ways to promote 
positive body image and self-esteem. 

    

T15 Anxiety: I understand what anxiety is, potential causes and 
can recognise signs and symptoms.  I can support a child 
with strategies to manage anxiety, including during the 
move from early years to primary school. 

    

T16 Anxiety: I can use my supportive communication skills to be 
able to support a child who has experienced a traumatic 
event/major incident/terror attack. 

    

T17 Depression: I understand the difference between low mood 
and depression and can recognise signs and symptoms.  I 
can use my supportive communication skills and positive 
language to support children suffering from low mood and 
depression. 

    

I am able to effectively collaborate with 
other members of staff, and a child’s peers if 
appropriate, to enable them to support the 
child and implement targeted support. 

T18 This may include supporting the implementation of 
recommendations from when external agencies are 
involved.  
 
I can engage in collaborative working with the team around 
the child (applying many of the principles found in 
Safeguarding ways of working).  
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I understand how to engage and work with 
vulnerable children around their mental 
health and emotional wellbeing. 
 

T19 I am aware of factors that can contribute to a child being 
vulnerable to developing social emotional mental health 
difficulties.  I understand how different mental health 
conditions may present in children with different 
vulnerabilities and can recommend/implement strategies to 
support these children. 

    

T20 LGBTQ+: I understand the emotional needs of young 
LGBTQ+ individuals and support that can be offered to them 
(both in the setting and in the community). 

    

T21 I understand the mental health needs of Looked After 
Children and Care Leavers and insecure attachment. I 
understand the basics of attachment theory and behavioural 
characteristics of different attachment styles.   
 
I am able to identify strategies to empower staff to 
appropriately support young people with attachment 
difficulties. 
 
I am aware of Adverse Childhood Experiences (ACE) and the 
impact upon social emotional development. 

    

T22 I understand the impact of separation, loss, bereavement & 
transition along with effective interventions to support 
children who have experienced this. 

    

T23 I have a basic awareness of the impact of parental mental 
health, domestic abuse and substance misuse (toxic trio) on 
a child and am able to identify when this may be present.  I 
understand the links this has to Safeguarding and what  
actions to take to support a child facing these difficulties.  

    



19 
 

I can have difficult conversations with 
parents/carers regarding a child’s mental 
health needs and collaborate with them to 
co-develop action plans. 

T24 Through respectful partnership working, active listening and 
questioning and involvement in decision making I can build a 
relationship with parents/carers and effectively 
communicate with and engage with families.   
 
I recognise the impact a child’s poor emotional wellbeing or 
mental health can have on a family and am able to de-
escalate a situation and calm a distressed person. 

    

T25 I am aware of how different cultures may perceive and 
respond to mental health problems.  I understand that many 
families are complex and diverse.  I therefore avoid 
stereotyping or making assumptions and instead listen to 
family members to elicit their individual perspectives. 

    

I can support the setting’s management 
team to identify themes and trends relating 
to areas for concern around children’s 
mental health and emotional wellbeing.  I 
can support the management team to work 
with colleagues and agencies through a 
collaborative approach when developing 
strategies to address these. 
 

T26 I am able to undertake a mental health audit of the setting 
by listening to the child’s voice and other sources of 
information. I can involve children in the design of mental 
health initiatives when appropriate. 

    

T27 I have a solid understanding of resilience and can participate 
in whole setting approach to building resilience.  Included in 
this I understand that having a sense of connectedness or 
belonging to the setting is a protective factor for mental 
health. 

    

T28 I understand the setting’s communication routes to 
disseminate information and good practice.   

    

T29 I can take an active role in driving a whole setting ethos of 
openness and empathy, challenge stigma and normalise talk 
about mental health. 

    

T30 I model the core attributes of respect, patience, honesty, 
reliability, empathy and integrity at all times to create a 
culture of supportive relationships between members of 
staff, with children and parents/carers.   

    

T31 I understand what actions my role is expected to take in 
response to critical events, e.g. when there has been a 
sudden death within the setting. 
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I can lead or contribute to the quality 
assurance of external mental health and 
wellbeing support offers, interventions and 
organisations that are brought into the 
setting, ensuring that resources are 
effectively and efficiently used. 
 

T32 I can access the Local Authority prohibited speakers list or 
know who can. 
 
I can use my knowledge of social emotional mental health to 
support the identification of suitable PSHE materials relating 
to social emotional mental health. 
 
Note:  The assurance process can include checking websites, 
testimonials, preferred list of providers and using your 
knowledge of social emotional mental health to ensure 
organisations/guest speakers are fit for purpose.  This can 
include examining the evidence base, qualifications, recent 
training, knowledge of their professional body and who to 
contact if concerns are raised. 

    

I have self-awareness of my own mental 
health needs and take personal 
responsibility to positively care for these.     
 

T33 I understand some basic techniques to look after my own 
emotional wellbeing and appreciate the potential effect my 
own state of emotional wellbeing may have on my 
behaviour and interactions with children and others. 

    

T34 If I have an existing mental health condition I know how to 
care for this and access services if necessary. 

    

I am able to recognise when members of 
staff may be struggling with their own 
emotional wellbeing and mental health, am 
able to offer basic help, signpost to 
appropriate information and encourage 
access to additional interventions/help if 
needed. 

T35 I can recognise the signs of burnout and secondary trauma. 
 
I can encourage reflective practice to boost staff resilience 
and reduce burnout or withdrawal. 

    

 
Having completed your self-assessment please click here to go to the training directory. 
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Training Directory – In It Together: Early Years Core Competencies 
 

Outcomes Training Options 

C1 I understand the key physical, social, emotional, cognitive and 
language milestones for young children. 
 

Developmental Milestones age 3-5. 7 minute video. 
 

C2 I have a basic understanding of general learning difficulties plus 
Special Educational Needs (SEN), including behavioural disorders 
such as ADHD and Autism.  I recognise that development and 
behaviour may be different for these children and behaviour may be 
a form of communication.  I appreciate that the level of emotional 
development may vary between children of the same chronological 
age.   

The child with general learning disability: RCPSYCH factsheet.  
 
Attention-deficit hyperactivity disorder and hyperkinetic disorder: RCPSYCH factsheet. 
 
Autism and Asperger's syndrome: RCPSYCH factsheet. 
 
All three factsheets to read to meet the competency. 

C3 I understand the concept of mental health, mental wellbeing and 
mental ill-health. 

Children and Young People’s Mental Health: Centre for Mental Health Factsheet 

C4 I can recognise changes in behaviour and warning signs that 
something may be wrong and do not ignore these.   
 

What Goes Wrong? MindEd: Free online e-learning. 
 
Types of problems. Time to Change webpage. 
 
Both options to be looked at to achieve the competency. 

C5 I am aware of the key risk and protective factors to emotional 
wellbeing and mental health. 

Risks and protective factors: Heads Together Mentally Healthy Schools  

C6 I can use simple techniques to non-judgementally listen to and 
converse with children. I can offer basic support by actively listening 
to a child, not jumping in with solutions, showing empathy and 
acknowledging emotions.   I take into account a child’s preferences, 
opinions and wishes.   

Is Everybody Listening?: Teach Early Years Factsheet  

C7 I can adapt my communication style to be able to converse with an 
autistic child.  

Communicating and interacting. The National Autistic Society webpage. 
 

https://www.youtube.com/watch?v=rIUHWZrBSSs
http://www.rcpsych.ac.uk/healthadvice/parentsandyouthinfo/parentscarers/generallearningdisability.aspx
https://www.rcpsych.ac.uk/healthadvice/parentsandyoungpeople/parentscarers/adhdhyperkineticdisorder.aspx
http://www.rcpsych.ac.uk/healthadvice/parentsandyouthinfo/parentscarers/autismandaspergerssyndrome.aspx
https://www.centreformentalhealth.org.uk/sites/default/files/2018-09/CentreforMentalHealth_ChildrenYoungPeople_Factsheet.pdf
https://www.minded.org.uk/LearningContent/LaunchForGuestAccess/447034
https://www.time-to-change.org.uk/mental-health-and-stigma/types-problems
https://www.mentallyhealthyschools.org.uk/risks-and-protective-factors/
https://www.teachearlyyears.com/images/uploads/article/learning-to-listen.pdf
http://www.autism.org.uk/about/communication/communicating.aspx


22 
 

C8 I can adapt my communication style to be able to be able to 
converse with a child who has a learning disability. 

Communicating with and for people with learning disabilities. Mental Health Foundation 
webpage with section on communication techniques. 

C9 I am aware of the setting’s social emotional mental health champion 
or lead, their role and how to contact them. I know how to escalate 
concerns about a child’s social emotional mental health. 

External training is not suggested for this competency, but time should be taken to find out 
who leads on mental health within the setting and how to contact them. 
 

C10 I have a basic knowledge of what the local offer for social emotional 
mental health support is, including websites. 

External training is not suggested for this competency but time should be taken to find out 
if the local area has a dedicated website to support children’s mental health. 
 

C11 Policies may include: 

• Anti-bullying  

• Safeguarding (including limits of confidentiality) 

• Inclusion 

• Behaviour management 

• Tackling stigma 

• Crisis management 

• Self-harm & suicide prevention 

• Harassment 

• Physical disability 

• Induction of new pupils 

• Special Educational Needs (SEND) 

• Mental health strategy (if available) 

External training is not suggested for this competency, but time should be taken to 
familiarise oneself with the relevant policies. 

C12 I understand some basic techniques to look after my own emotional 
wellbeing and appreciate the potential effect my own state of 
emotional wellbeing may have on my behaviour and interactions 
with children and others. 
 

Looking after your own emotional wellbeing is unique to you, some suggestions however 
are: 
 
Top 10 tips on ‘How to look after your mental health’. Mental Health Foundation website. 
 
Audio guides to boost your mood. NHS  
 
How to look after your mental health using mindfulness. Mental Health Foundation: Free 
booklet to download and free online course  
 
Headspace. App.   
 

https://www.mentalhealth.org.uk/learning-disabilities/a-to-z/c/communicating-people-learning-disabilities
https://www.mentalhealth.org.uk/publications/how-to-mental-health
https://www.nhs.uk/conditions/stress-anxiety-depression/moodzone-mental-wellbeing-audio-guides/
https://www.mentalhealth.org.uk/publications/how-look-after-your-mental-health-using-mindfulness
http://www.bemindful.co.uk/
https://www.headspace.com/headspace-meditation-app
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5 Steps to Improve Mental Health & Wellbeing –  YouTube Video  
 
Living Life to the Full: Free online e-therapy courses for how to tackle problems, build 
confidence, get going again, feel happier, stay calm, tackle upsetting thinking and more. 
 
Start 2.  This site shows how to use your natural creative skills to maintain and improve 
your wellbeing. Pick from dozens of creative activities designed by experts in the field of 
arts and health. 
 

C13 If I have an existing mental health condition I know how to care for 
this and access services if necessary. 
 

Welcome to the Moodzone.  NHS Choices webpage including search function for local 
services. 
 
Getting Help. Mental Health Foundation webpage. 

C14 I model the core attributes of respect, patience, honesty, reliability, 
empathy and integrity at all times to create a culture of supportive 
relationships between members of staff, with children and 
parents/carers.   

No external training is suggested for this competency but personal reflection is suggested 
with line manager discussion if necessary. 
 

C15 I have a basic understanding of positive language and can use this to 
develop a supportive environment for staff and children. 

Positive Language: Plugging the Leaks: Word document to download 
 

C16 I have a basic understanding of what stigma is and can support the 
reduction of this through my words and actions. I view mental 
health as important as physical health and treat this with equal 
respect and understanding.  I am aware of the importance of 
promoting positive mental health.   
 

Time to Change: Myths & Facts: Webpage 
 
What If We Talked About Physical Health the Absurd Way We Talk About Mental Health?  
Video 
 
Both options to be looked at to achieve the competency. 
 

 

  

https://www.youtube.com/watch?v=C2Hh2V1XYe0
http://www.llttf.com/index.php
http://www.start2.co.uk/
http://www.nhs.uk/Conditions/stress-anxiety-depression/Pages/low-mood-stress-anxiety.aspx
https://www.mentalhealth.org.uk/your-mental-health/getting-help
http://www.pluggingtheleaks.org/downloads/ccvc/ccvc_positive_language.doc
https://www.time-to-change.org.uk/mental-health-statistics-facts
https://www.attn.com/videos/17381/way-we-talk-about-mental-health-absurd
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Training Directory – In It Together: Early Years Enhanced Competencies 
 

Outcomes Training Options 

E1 I understand what is included in the key stages of physical, 
intellectual, linguistic, social and emotional growth and 
development of a child to enable observation and judgement of 
changes to ‘normal’ behaviour.  I know when developmental and 
transitional milestones are coming up.  I understand the 
contribution that family and social networks make to the 
development of children and young people. 
 

Introducing Child Development. MindEd: Free online e-learning 
 
Emotional Development. MindEd: Free online e-learning 
 
Complex Neurodevelopmental Problems. MindEd: Free online e-learning. 
 
All three of the above modules should be completed to achieve the competency plus 
reflection on previous professional training. 
 

E2 I understand behaviours associated with ADHD and autism and can 
develop strategies to work with children who have these. 

Teaching young children on the autism spectrum. National Autistic Society Webpage 
 
Examples of Autism Spectrum Behaviours.  Child Autism UK Webpage 
 

E3 I have a solid understanding of resilience, the role it plays and how it 
can be developed within an education setting. 

How Environment Affects Children's Mental Health. MindEd: Free online e-learning 
 
Resilience. Kids Matter. Basic understanding website  
 
How to Build Resilience and Perseverance in Young Children.  Family Blog Webpage 
 

E4 I understand the basics of attachment theory and behavioural 
characteristics of different attachment styles.  I am aware of the 
impact that loss, trauma, bereavement, separation & transition can 
have on a child. 
 

Attachment and Human Development. MindEd: Free online e-learning 
 
Divorce or separation of parents - the impact on children and adolescents. RCPSYCH 
factsheet. 
 
Death in the family - helping children to cope. RCPSYCH factsheet 
 
Death Through Suicide. Winston’s Wish Website  
 
Reactive Attachment Disorder and Other Attachment Issues: HelpGuide Website  
 
Positive Separations. Kids Matter.  Basic understanding website 

https://www.minded.org.uk/LearningContent/LaunchForGuestAccess/446368
https://www.minded.org.uk/LearningContent/LaunchForGuestAccess/446735
https://www.minded.org.uk/LearningContent/LaunchForGuestAccess/447103
https://www.autism.org.uk/professionals/teachers/teaching-young-children.aspx
https://www.childautism.org.uk/about-autism/what-is-autism-symptoms-of-autism/
https://www.minded.org.uk/LearningContent/LaunchForGuestAccess/447085
https://www.kidsmatter.edu.au/mental-health-matters/social-and-emotional-learning/resilience
https://famly.co/blog/management/build-resilience-and-perseverance/
https://www.minded.org.uk/LearningContent/LaunchForGuestAccess/448386
http://www.rcpsych.ac.uk/healthadvice/parentsandyouthinfo/parentscarers/divorceorseparation.aspx
http://www.rcpsych.ac.uk/healthadvice/parentsandyouthinfo/parentscarers/deathinthefamily.aspx
https://www.winstonswish.org/death-through-suicide/
https://www.helpguide.org/articles/parenting-family/attachment-issues-and-reactive-attachment-disorders.htm
https://www.kidsmatter.edu.au/mental-health-matters/social-and-emotional-learning/positive-separations
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E5 I am aware of factors that can contribute to a child being vulnerable 
to developing social emotional mental health difficulties. 
 
I understand the links with Safeguarding responsibilities and ways of 
working. 
 
I show respect and understanding of the child’s situation and 
subsequent emotional wellbeing needs. 
 

Vulnerable Groups - An Overview. MindEd:  Free online e-learning 
 
Children Adopted or In Care. MindEd: Free online e-learning 
 
Risk and Protective Factors: Chart 
 
Suggest all three options are undertaken to meet the competency. 
 

E6 I have a basic knowledge of what the local offer for social emotional 
mental health support is, including websites. (Note: Sign posting is 
an early intervention.  This can include websites or leaflets.  
RCPSYCH factsheets include early intervention strategies.)   

External training is not suggested for this competency but time should be taken to find out 
if the local area has a dedicated website to support and signposting for children’s mental 
health. 

E7 I am aware of the setting’s social emotional mental health champion 
or lead, their role and how to contact them. I know how to escalate 
concerns about a child’s social emotional mental health. 

External training is not suggested for this competency, but time should be taken to find out 
who leads on mental health within the setting and how to contact them. 

E8 I understand the concept of mental health, mental wellbeing and 
mental ill-health. 

Children and Young People’s Mental Health: Centre for Mental Health Factsheet  

E9 Anxiety: I understand what anxiety is, can identify signs and 
symptoms, understand why anxiety may develop and can implement 
basic strategies for working with children with anxiety.  
 

The Worried Child.  MindEd: Free online e-learning 

Anxiety in children. NHS Choices website with advice  

Worries and anxieties - helping children to cope. RCPSYCH factsheet 

Suggest all three above options are undertaken to meet the competency. 

E10 Depression: I understand what depression and low mood are, can 
identify signs and symptoms and can implement basic strategies for 
working with children with depression and low mood. 

Sad, Bored or Isolated. MindEd: Free online e-learning 

Depression and Your Child. Young Minds: Free  booklet providing an overview 

E11 Eating Disorders: I understand what an eating disorder is and can 
identify signs and symptoms. I can support a child with his/her 
eating disorder or worrying attitude to food.  I can support positive 

Eating disorders in early childhood: “the child who doesn’t eat”. Institute for Infant 

Nutrition Webpage 

https://www.minded.org.uk/LearningContent/LaunchForGuestAccess/447136
https://www.minded.org.uk/LearningContent/LaunchForGuestAccess/447097
https://s-media-cache-ak0.pinimg.com/originals/1f/57/92/1f5792ef24b72940bc223a4cdbd6397c.jpg
http://www.rcpsych.ac.uk/expertadvice/youthinfo/mhgpfactsheetsindex.aspx
https://www.centreformentalhealth.org.uk/sites/default/files/2018-09/CentreforMentalHealth_ChildrenYoungPeople_Factsheet.pdf
https://www.minded.org.uk/LearningContent/LaunchForGuestAccess/445673
http://www.nhs.uk/Conditions/stress-anxiety-depression/Pages/anxiety-in-children.aspx#help
http://www.rcpsych.ac.uk/healthadvice/parentsandyouthinfo/parentscarers/worriesandanxieties.aspx
https://www.minded.org.uk/LearningContent/LaunchForGuestAccess/445667
https://youngminds.org.uk/media/1515/young-minds-depression-your-child.pdf
https://www.hero-nutrition-institute.com/en/eating-disorders-early-childhood-%E2%80%9C-child-who-doesn%E2%80%99t-eat%E2%80%9D
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self-esteem. 
 

7 Ways to Foster Self-Esteem and Resilience in All Learners – Blog by Brookes 

E12 Self-harm: I have a basic knowledge of self-harm in children and how 
it may present. 

Self-Harm. NSPCC webpage. 

E13 I can recognise potential signs of sexualised behaviour in children. Healthy sexual behaviour: Your guide to keeping children safe, spotting warning signs and 
what to do if you're worried. NSPCC. Factsheets and advice.    

E14 I can engage with a child about their emotional wellbeing needs. I 
ensure the child’s voice is heard, such as through active listening, 
questioning, not making assumptions and emotionally literate 
responses.  
 
I can recognise barriers to communication and when a 
communication method is proving ineffective.  I can then adapt my 
communication method according to the needs of the child, e.g. by 
using different materials such as writing or drawing. 
 

Listening Skills.  MindEd.  Free online e-learning. 
 
Engaging Children and Young People.  MindEd: Free online e-learning 
 
The Me First Communication Model Free online model. 
 
Communicating with children. UNICEF free toolkit  
 
Teaching Your Child to Identify and Express Emotions: The Center on the Social and 
Emotional Foundations for Early Learning. Document to download 
 
Active Listening. Skills you need: Webpage with top tips 
 
Resilience: Wellbeing without Words. Place2Be: 1 day workshop 
 
Supporting the Communication of Children in Preschool. Virtual Lab School: Webpage to 
read with useful tips 

E15 I can adapt my communication style to be able to converse with an 
autistic child.  
 

Communicating and interacting. The National Autistic Society webpage 

E16 I can adapt my communication style to be able to be able to 
converse with a child who has a learning disability. 

Communicating with and for people with learning disabilities. Mental Health Foundation: 
Webpage with section on communication techniques. 

E17 I know how to react when a child confides in me about their social 
emotional mental health and not to panic. 

Dealing with Disclosures: City of York.  This applies to a range of disclosures. Webpage. 

http://blog.brookespublishing.com/7-ways-to-foster-self-esteem-and-resilience-in-all-learners/
https://www.nspcc.org.uk/preventing-abuse/keeping-children-safe/self-harm/
https://www.nspcc.org.uk/preventing-abuse/keeping-children-safe/healthy-sexual-behaviour-children-young-people/
https://www.minded.org.uk/LearningContent/LaunchForGuestAccess/447004
https://www.minded.org.uk/LearningContent/LaunchForGuestAccess/446998
http://www.mefirst.org.uk/the-model/
https://www.unicef.org/cwc/
http://csefel.vanderbilt.edu/familytools/teaching_emotions.pdf
https://www.skillsyouneed.com/ips/active-listening.html
https://www.place2be.org.uk/training-qualifications/training-for-your-school-or-organisation/resilience-wellbeing-without-words.aspx
https://www.virtuallabschool.org/preschool/comm-lang-development/lesson-4
http://www.autism.org.uk/about/communication/communicating.aspx
https://www.mentalhealth.org.uk/learning-disabilities/a-to-z/c/communicating-people-learning-disabilities
https://www.saferchildrenyork.org.uk/dealing-with-closures.htm
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E18 External training is not suggested for this competency, but time 
should be taken to familiarise oneself with the relevant policies. 

External training is not suggested for this competency, but time should be taken to 
familiarise oneself with the relevant policies. 

E19 I understand some basic techniques to look after my own emotional 
wellbeing and appreciate the potential effect my own state of 
emotional wellbeing may have on my behaviour and interactions 
with children and others. 
 

Looking after your own emotional wellbeing is unique to you, some suggestions however 
are: 
 
Top 10 tips on ‘How to look after your mental health’. Mental Health Foundation website. 
 
Audio guides to boost your mood. NHS  
 
How to look after your mental health using mindfulness. Mental Health Foundation: Free 
booklet to download and free online course  
 
Headspace. App.   
 
5 Steps to Improve Mental Health & Wellbeing –  YouTube Video  
 
Living Life to the Full: Free online e-therapy courses for how to tackle problems, build 
confidence, get going again, feel happier, stay calm, tackle upsetting thinking and more. 
 
Start 2.  This site shows how to use your natural creative skills to maintain and improve 
your wellbeing. Pick from dozens of creative activities designed by experts in the field of 
arts and health. 

E20 If I have an existing mental health condition I know how to care for 
this and access services if necessary. 

Welcome to the Moodzone.  NHS Choices webpage including search function for local 
services. 
 
Getting Help. Mental Health Foundation webpage. 

E21 I model the core attributes of respect, patience, honesty, reliability, 
empathy and integrity at all times to create a culture of supportive 
relationships between members of staff, with children and 
parents/carers.   

No external training is suggested for this competency but personal reflection is suggested 
with line manager discussion if necessary. 
 

E22 I have a basic understanding of positive language and can use this to 
develop a supportive environment for staff and children. 

Positive Language: Plugging the Leaks. Word document to download 
 

https://www.mentalhealth.org.uk/publications/how-to-mental-health
https://www.nhs.uk/conditions/stress-anxiety-depression/moodzone-mental-wellbeing-audio-guides/
https://www.mentalhealth.org.uk/publications/how-look-after-your-mental-health-using-mindfulness
http://www.bemindful.co.uk/
https://www.headspace.com/headspace-meditation-app
https://www.youtube.com/watch?v=C2Hh2V1XYe0
http://www.llttf.com/index.php
http://www.start2.co.uk/
http://www.nhs.uk/Conditions/stress-anxiety-depression/Pages/low-mood-stress-anxiety.aspx
https://www.mentalhealth.org.uk/your-mental-health/getting-help
http://www.pluggingtheleaks.org/downloads/ccvc/ccvc_positive_language.doc
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E23 I have a basic understanding of what stigma is and can support the 
reduction of this through my words and actions. I view mental 
health as important as physical health and treat this with equal 
respect and understanding.  I am aware of the importance of 
promoting positive mental health.   

Time to Change: Myths & Facts. Webpage 
 
What If We Talked About Physical Health the Absurd Way We Talk About Mental Health?  
Video 
 
Both options to be looked at to achieve the competency. 
 

 

  

https://www.time-to-change.org.uk/mental-health-statistics-facts
https://www.attn.com/videos/17381/way-we-talk-about-mental-health-absurd
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Training Directory – In It Together: Early Years Targeted Competencies 

 

Outcomes Training Options 

T1 I understand what is included in the key stages of physical, 
intellectual, linguistic, social and emotional growth and 
development of a child to enable observation and judgement of 
changes to ‘normal’ behaviour.  I know when developmental and 
transitional milestones are coming up.  I understand the 
contribution that family and social networks make to the 
development of children and young people. 
 

Introducing Child Development. MindEd: Free online e-learning 
 
Emotional Development. MindEd: Free online e-learning 
 
Complex Neurodevelopmental Problems. MindEd: Free online e-learning. 
 
All three of the above modules should be completed to achieve the competency plus 
reflection on previous professional training. 
 

T2 I understand behaviours associated with ADHD and autism and can 
develop strategies to work with children who have these. 

Supporting children on the autism spectrum: Guidance for practitioners in the Early Years 
Foundation Stage – Comprehensive online guide from Inclusion Development Programme 
 
And 
 
ADHD in the Early Years.  Teach Early Years 

T3 I understand the various service provisions, thresholds and referral 
criteria of CAMHS and other local services (including health, the 
voluntary sector and social care). 

As per local arrangements the settings can liaise with CAMHS and other services to 
understand their services, e.g. via Mental Health Champions, Primary Practitioners, 
CAMHS outreach workers.   

T4 I understand how to access services (including the role and function 
of a Single Point of Access if applicable to the area). 

No external training is suggested for this but settings should liaise with CAMHS to 
determine if a Single Point of Access is established and applicable for this age range. 

T5 I am able to assess a situation, gather information and know when 
to make an external referral or engage CAMHS in systemic work 
(depending on local referral arrangements).   

Designing School and Hospital Interventions. MindEd:  Free online e-learning. 
 
Putting Information Together.  MindEd: Free online e-learning. 
 
Preschool Presentations. MindEd: Free online e-learning 
 
Measuring mental wellbeing to improve the lives of children and young people. CORC free 
online e-learning  

https://www.minded.org.uk/LearningContent/LaunchForGuestAccess/446368
https://www.minded.org.uk/LearningContent/LaunchForGuestAccess/446735
https://www.minded.org.uk/LearningContent/LaunchForGuestAccess/447103
http://www.idponline.org.uk/downloads/ey-autism.pdf
http://www.idponline.org.uk/downloads/ey-autism.pdf
https://www.teachearlyyears.com/a-unique-child/view/adhd-in-the-early-years
https://www.minded.org.uk/LearningContent/LaunchForGuestAccess/447151
https://www.minded.org.uk/LearningContent/LaunchForGuestAccess/447157
https://www.minded.org.uk/Component/Details/447118
http://www.corc.uk.net/eLearning/
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T6 I am aware of and involved in local networks to an appropriate level 
to ensure the setting does not manage mental health and emotional 
wellbeing in isolation and options for social prescribing. 

No external training is suggested for this but time should be taken to research local 
networks and how the setting can link to them. 

T7 I am aware of national agencies that can offer support and guidance 
on children’s social emotional mental health, such as: 

• ChildLine 

• Young Minds 

• Samaritan’s 

• NSPCC 

• Beat 

• selfharm UK 

• The National Autistic Society 

• Barnardo’s 
 

No external training is suggested for this, but time should be taken to review their 
websites to discover how they can support early years settings and children. 

T8 External training is not suggested for this competency, but time 
should be taken to familiarise oneself with the relevant policies. 

External training is not suggested for this competency, but time should be taken to 
familiarise oneself with the relevant policies. 

T9 I am aware of the local 0 – 19 Public Health Nursing services and 
how to access them. 

Contact the children and young people’s lead in the public health team at your local 
authority. 

T10 I have a range of supportive communication skills.  I am able to 
creatively challenge a child so they can achieve their goals.   
 
I can recognise barriers to communication and when a 
communication method is proving ineffective.  I can then adapt my 
communication method according to the needs of the child, e.g. by 
using different materials such as writing or drawing. 
 
I can communicate effectively with children relevant to their age, 
circumstance, culture and ability and can use communication skills 
to offer basic support and calm a distressed child.   
 

Active Listening. Skills you need: Webpage with top tips 
 
Positive Language: Plugging the Leaks: Word document to download (also applicable to 
working with parents and colleagues) 
 
5 Ways to Help Children Identify and Express their Emotions: MindChamps Website 
 
Developing motivational interviewing techniques in work with children and young people. 
O’Neill Training. 
 
Consideration should be given to which option(s) are best suited to need of the individual 
as many skills should have already been learnt during training. 
 

https://www.skillsyouneed.com/ips/active-listening.html
http://www.pluggingtheleaks.org/downloads/ccvc/ccvc_positive_language.doc
https://www.mindchamps.org/blog/help-children-identify-express-emotions/
http://www.oneilltraining.uk/developing-motivational-interviewing-techniques-in-work-with-children-young-people/
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T11 I understand the potential underlying mental health links and causes 
to bullying from the perspective of the bully and bullied and can use 
this knowledge when the setting is determining what action to take. 
I act in concordance with the setting’s anti-bullying policy. 

Preventing Bullying In Early Childhood. Webpage 
 

T12 I can recognise sexualised behaviour and understand what steps to 
take. 
 

Healthy sexual behaviour: Your guide to keeping children safe, spotting warning signs and 
what to do if you're worried.  NPSCC Factsheets and advice.    
 

T13 Self-harm: I have a solid understanding of self-harm.  I can actively 
listen to a child who has self-harmed and identify helpful attitudes 
and strategies, including distraction techniques. 
 

Self-Harm. NSPCC webpage 
 
 

T14 Eating Disorders: I understand the different types of eating disorders 
and steps to support a child with their management and care. I am 
aware of ways to promote positive body image and self-esteem. 
 

Eating disorders in early childhood: “the child who doesn’t eat”. Institute for Infant 

Nutrition Webpage 

Eating Disorders and Children. Eating Disorders Victoria: Webpage with useful tips (Suggest 

both options are undertaken.) 

Promoting healthy body image in the early years – PACEY Webpage 

7 Ways to Foster Self-Esteem and Resilience in All Learners – Blog by Brookes 

T15 Anxiety: I understand what anxiety is, potential causes and can 
recognise signs and symptoms.  I can support a child with strategies 
to manage anxiety, including during the move from home to early 
years and early years to primary school. 
 

Aside from using supportive communication skills practitioners should undertake The 

Worried Child. MindEd: Free online e-learning 

How to Settle Your Child into Childcare: YouTube Video 
 
School Ready – Practitioners. PACEY Video 
 
School Transition Planning. PACEY chart 
 

T16 Anxiety: I can use my supportive communication skills to be able to 
support a child who has experienced a traumatic event/major 
incident/terror attack. 

Traumatic stress in children. RCPSYCH factsheet 
 

http://preventingbullying.promoteprevent.org/preventing-bullying-in-early-childhood
https://www.nspcc.org.uk/preventing-abuse/keeping-children-safe/healthy-sexual-behaviour-children-young-people/
https://www.nspcc.org.uk/preventing-abuse/keeping-children-safe/self-harm/
https://www.hero-nutrition-institute.com/en/eating-disorders-early-childhood-%E2%80%9C-child-who-doesn%E2%80%99t-eat%E2%80%9D
https://www.eatingdisorders.org.au/eating-disorders/eating-disorders-children-teens-and-older-adults/eating-disorders-a-children
https://www.pacey.org.uk/news-and-views/pacey-blog/2015/october-2015/promoting-healthy-body-image-in-the-early-years/
http://blog.brookespublishing.com/7-ways-to-foster-self-esteem-and-resilience-in-all-learners/
https://www.minded.org.uk/LearningContent/LaunchForGuestAccess/445673
https://www.minded.org.uk/LearningContent/LaunchForGuestAccess/445673
https://youtu.be/sn2imKbtFZo
https://www.youtube.com/watch?time_continue=27&v=bN88GS2RBJA
https://www.pacey.org.uk/Pacey/media/Website-files/school%20ready/School-transitions-timeline-(2).pdf
http://www.rcpsych.ac.uk/healthadvice/parentsandyouthinfo/parentscarers/traumaticstressinchildren.aspx
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T17 Depression: I understand the difference between low mood and 
depression and can recognise signs and symptoms.  I can use my 
supportive communication skills and positive language to support 
children suffering from low mood and depression. 

Sad, Bored or Isolated. MindEd: Free online e-learning. 

Signs of depression in children. NHS Webpage 

T18 This may include supporting the implementation of 
recommendations from when external agencies are involved.  
 
I can engage in collaborative working with the team around the child 
(applying many of the principles found in Safeguarding ways of 
working).  
 

No external training is suggested for this; however the setting may consider training on 
collaborative/team working as part of its general development.   The principles learnt at 
safeguarding training would be applicable. 
 

T19 I am aware of factors that can contribute to a child being vulnerable 
to developing social emotional mental health difficulties.  I 
understand how different mental health conditions may present in 
children with different vulnerabilities and can 
recommend/implement strategies to support these children. 
 

Vulnerable Groups - An Overview. MindEd free online e-learning 
 
Understanding Cultural Diversity in the Early Years.  Teach Early Years Webpage 
 
(Suggest both options are undertaken.) 

T20 LGBTQ+: I understand the emotional needs of young LGBTQ+ 
individuals and support that can be offered to them (both in setting 
and in the community). 

LGBT Awareness: £30 +VAT online course 

Plus link to competency T7.  

T21 I understand the mental health needs of Looked After Children and 
Care Leavers and insecure attachment. I understand the basics of 
attachment theory and behavioural characteristics of different 
attachment styles.   
 
I am able to identify strategies to empower staff to appropriately 
support young people with attachment difficulties. 
 
 
 
 
 
 

Children Adopted or In Care. MindEd: Free e-learning. 
 
Attachment and Human Development. MindEd: Free e-learning 
 
Reactive Attachment Disorder and Other Attachment Issues: HelpGuide Website  
 
Positive Separations. Kids Matter.  Basic understanding website 
 
 
See also Children in care Emotional wellbeing and mental health. NSPCC: website for more 
information 
 
 

https://www.minded.org.uk/LearningContent/LaunchForGuestAccess/445667
https://www.nhs.uk/conditions/stress-anxiety-depression/children-depressed-signs/#signs-of-depression-in-children
https://www.minded.org.uk/LearningContent/LaunchForGuestAccess/447136
https://www.teachearlyyears.com/positive-relationships/view/understanding-diversity
https://www.virtual-college.co.uk/courses/equality-and-diversity-courses/lgbt-awareness
https://www.minded.org.uk/LearningContent/LaunchForGuestAccess/447097
https://www.minded.org.uk/LearningContent/LaunchForGuestAccess/448386
https://www.helpguide.org/articles/parenting-family/attachment-issues-and-reactive-attachment-disorders.htm
https://www.kidsmatter.edu.au/mental-health-matters/social-and-emotional-learning/positive-separations
https://www.nspcc.org.uk/preventing-abuse/child-protection-system/children-in-care/emotional-wellbeing-of-children-in-care/
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I am aware of Adverse Childhood Experiences (ACE) and the impact 
upon social emotional development. 
 

Inside I’m Hurting. Adoption Plus UK £180 pp inc VAT, one day training. Can be followed by 
a further day’s training – What About Me? £180 pp inc VAT.  Inside I’m Hurting is also a 
practical book by Louise Bomber that is recommended and can be purchased. 
 
Adverse Childhood Experience ACE - a short guide video 
 

T22 I understand the impact of separation, loss, bereavement & 
transition along with effective interventions to support children who 
have experienced this. 

A Whole School Approach to Supporting Loss and Bereavement (includes Early Years): NHS 
Glasgow pdf to download 
 

T23 I have a basic awareness of the impact of parental mental health, 
domestic abuse and substance misuse (toxic trio) on a child and am 
able to identify when this may be present.  I understand the links 
this has to Safeguarding and what actions to take to support a child 
facing these difficulties.  
 

The Toxic Trio - Staffordshire Safeguarding Children Board. Information to read.  
 
Parental mental illness: the impact on children and adolescents. RCPSYCH factsheet 
 

T24 Through respectful partnership working, active listening and 
questioning and involvement in decision making I can build a 
relationship with parents/carers and effectively communicate with 
and engage with families.   
 
I recognise the impact a child’s poor emotional wellbeing or mental 
health can have on a family and am able to de-escalate a situation 
and calm a distressed person. 

Communicating With Families.  MindEd:  Free e-learning. 
 
Working with Parents: Place2Be 
1 day workshop 
 
Depending upon circumstances settings may wish to initially undertake the MindEd session 
and later the Place2Be training, or immediately undertake the Place2Be training. 
 

T25 I am aware of how different cultures may perceive and respond to 
mental health problems.  I understand that many families are 
complex and diverse.  I therefore avoid stereotyping or making 
assumptions and instead listen to family members to elicit their 
individual perspectives. 

Black, Asian and Minority Ethnic (BAME) communities: Mental Health Foundation 
Webpage  

http://www.adoptionplus.co.uk/training
https://stmichaelsfellowship.org.uk/news-and-views/adverse-childhood-experience-ace-short-guide
https://www.seemescotland.org/media/8151/whole_school_approach_to_lossandbereavement.pdf
https://www.staffsscb.org.uk/Professionals/Resources-Tools/Good-Practice-Guidance/Good-Practice-Guide---Identifying--Working-with-the-Toxic-Trio.pdf
http://www.rcpsych.ac.uk/healthadvice/parentsandyouthinfo/parentscarers/parentalmentalillness.aspx
https://www.minded.org.uk/LearningContent/LaunchForGuestAccess/446992
https://www.place2be.org.uk/training-qualifications/training-for-your-school-or-organisation/working-with-parents.aspx
https://www.mentalhealth.org.uk/a-to-z/b/black-asian-and-minority-ethnic-bame-communities
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T26 I am able to undertake a mental health audit of the setting by 
listening to the child’s voice and other sources of information. I can 
involve children in the design of mental health initiatives when 
appropriate. 
 

Emotional and Mental Health – Toolkit. Online Resource Derbyshire County Council & NHS 
(audit on p7 – 9 can be adapted for Early Years Settings) 
 
Some areas also offer a local Mental Health Champions programme supported by CAMHS. 

T27 I have a solid understanding of resilience and can participate in 
whole setting approach to building resilience.  Included in this I 
understand that having a sense of connectedness or belonging to 
the setting is a protective factor for mental health. 
 

Play and Resilience: World Organisation for Early Childhood Education. Document to 
Download 
 
Resilience. Kids Matter. Basic understanding website 
 

T28 I understand the setting’s communication routes to disseminate 
information and good practice.   

No external training is recommended for this but time should be taken to review and 
familiarise communication routes. 

T29 I can take an active role in driving a whole setting ethos of openness 
and empathy, challenge stigma and normalise talk about mental 
health. 
 

Time to Change: Get Involved in Schools. Free resources and tools. 
 
What If We Talked About Physical Health the Absurd Way We Talk About Mental Health?    
video 

T30 I model the core attributes of respect, patience, honesty, reliability, 
empathy and integrity at all times to create a culture of supportive 
relationships between members of staff, with children and 
parents/carers.   

No external training is suggested for this competency but personal reflection is suggested 
with line manager discussion if necessary. 
 

T31 I understand what actions my role is expected to take in response to 
critical events, e.g. when there has been a sudden death within the 
setting. 

No external training is suggested but time should be taken to review and ensure clarity of 
roles. 

https://www.derbyshire.gov.uk/site-elements/documents/pdf/social-health/children-and-families/mental-health-and-wellbeing/emotional-and-mental-health-toolkit.pdf
http://www.worldomep.org/file/Play_and_Resilience_-_A_facilitation_guide_for_early_childhood_practitioners.pdf
https://www.kidsmatter.edu.au/mental-health-matters/social-and-emotional-learning/resilience
https://www.time-to-change.org.uk/get-involved/resources-youth-professionals
https://www.attn.com/videos/17381/way-we-talk-about-mental-health-absurd
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T32 I can access the Local Authority prohibited speakers list or know who 
can. 
 
I can use my knowledge of social emotional mental health to 
support the identification of suitable PSHE materials relating to 
social emotional mental health. 
 
Note:  The assurance process can include checking websites, 
testimonials, preferred list of providers and using your knowledge of 
social emotional mental health to ensure organisations/guest 
speakers are fit for purpose.  This can include examining the 
evidence base, qualifications, recent training, knowledge of their 
professional body and who to contact if concerns are raised. 
 

No external training is suggested but time should be taken to review this competency. 

T33 I understand some basic techniques to look after my own emotional 
wellbeing and appreciate the potential effect my own state of 
emotional wellbeing may have on my behaviour and interactions 
with children and others. 
 

Looking after your own emotional wellbeing is unique to you, some suggestions however 
are: 
 
Top 10 tips on ‘How to look after your mental health’. Mental Health Foundation website. 
 
Audio guides to boost your mood. NHS  
 
How to look after your mental health using mindfulness. Mental Health Foundation: Free 
booklet to download and free online course  
 
Headspace. App.   
 
5 Steps to Improve Mental Health & Wellbeing –  YouTube Video  
 
Living Life to the Full: Free online e-therapy courses for how to tackle problems, build 
confidence, get going again, feel happier, stay calm, tackle upsetting thinking and more. 
 
Start 2.  This site shows how to use your natural creative skills to maintain and improve 
your wellbeing. Pick from dozens of creative activities designed by experts in the field of 
arts and health. 
 

https://www.mentalhealth.org.uk/publications/how-to-mental-health
https://www.nhs.uk/conditions/stress-anxiety-depression/moodzone-mental-wellbeing-audio-guides/
https://www.mentalhealth.org.uk/publications/how-look-after-your-mental-health-using-mindfulness
http://www.bemindful.co.uk/
https://www.headspace.com/headspace-meditation-app
https://www.youtube.com/watch?v=C2Hh2V1XYe0
http://www.llttf.com/index.php
http://www.start2.co.uk/
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T34 If I have an existing mental health condition I know how to care for 
this and access services if necessary. 
 

Welcome to the Moodzone.  NHS Choices webpage including search function for local 
services. 
 
Getting Help. Mental Health Foundation webpage. 

T35 I can recognise the signs of burnout and secondary trauma. 
 
I can encourage reflective practice to boost staff resilience and 
reduce burnout or withdrawal. 

How to support staff who are experiencing a mental health problem. Mind free online 
toolkit 
 
Caring For The Wellbeing Of Teachers And School Staff. Young Minds online toolkit 
 

  

http://www.nhs.uk/Conditions/stress-anxiety-depression/Pages/low-mood-stress-anxiety.aspx
https://www.mentalhealth.org.uk/your-mental-health/getting-help
https://www.mind.org.uk/media/550657/resource4.pdf
https://youngminds.org.uk/resources/school-resources/caring-for-the-wellbeing-of-teachers-and-school-staff/
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Appendix A – Useful Resources  

Topics: 

• Anti-Bullying 

• Anti-Stigma & Anti-Stereotyping 

• CSE 

• Eating Disorders 

• Self-Harm  

• Self-Help 

• Other 

• National Guidance 

• Teaching Children and Young People About Emotional Wellbeing and Mental Health  

• Whole School Support 

Anti-Bullying 

Title 
 

Format Details 

Anti-Bullying Alliance Online Training 6 modules to better understand bullying 
 

Anti-Stigma & Anti-Stereotyping 
Title 
 

Format Details 

A Smile a Day Poster Young person designed encouraging talking about problems 
 

Dealing With It Video “This short animated resource was developed and designed solely by young 
people with the aim of being a ‘young person friendly’ educational resource 
that promotes discussion around anti-social behaviour, substance use and 
stereotyping.”  
 

I Am Whole PDF Booklet 
 

YMCA and NHS produced report investigating stigma – lots of useful messages 
and information. 

It's Okay Not to be Okay Video By fixers – why it’s okay not be okay 

https://www.anti-bullyingalliance.org.uk/training-catalogue
https://www.flickr.com/photos/95025578@N03/24874729333/in/album-72157670292442426/
https://www.youtube.com/watch?v=_edJkDPtRPk
http://www.ymca.org.uk/wp-content/uploads/2016/10/IAMWHOLE-Stories-v1.1.pdf
https://youtu.be/LxqOvc4-rl0
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Mental Health Song Video/Song Mental health awareness song produced by a school in North East Lincolnshire 
 

Mental Health Stigma Video By fixers – young people talk about their experiences and challenges of talking 
 

Time to Change Website with lots of 
resources to 
download and use 
in schools 
 

National anti-stigma campaign 

CSE 
 

Title Format Details 

Working with children who are victims or at risk  

of sexual exploitation: Barnardo’s model of 

practice 

Downloadable 

booklet 

“This paper first sets out the issue of child sexual exploitation and the models and 
processes used to exploit children and young people, and then explains the ‘4 As’ 
from a practitioner perspective. It has been developed for a broad audience, 
including those who wish to learn about effective and evidence-based engagement 
with children at risk of, and those who have been victims of, sexual exploitation.” 
 

Eating Disorders 
 

Title 
 

Format Details 

Beat Website and 
National Charity 
 

 

 
 

https://www.youtube.com/watch?v=IbvApidEeng&feature=youtu.be
https://youtu.be/qrf9hMmsrGg
https://www.time-to-change.org.uk/get-involved/resources-youth-professionals
https://www.barnardos.org.uk/cse_barnardo_s_model_of_practice.pdf
https://www.barnardos.org.uk/cse_barnardo_s_model_of_practice.pdf
https://www.barnardos.org.uk/cse_barnardo_s_model_of_practice.pdf
https://www.b-eat.co.uk/
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Self-Harm 
 

Title 
 

Format Details 

Alumina Online learning Alumina is an online course started by selfharm.co.uk for young people aged 
between 14 & 18. 
 

Self-Help 
 

Title 
 

Format Details 

10 Keys to Happier Living Website with 
advice and 
resources 
 

Produced by Action for Happiness 

Getting Through Tough Times 8 page booklet  
 

Lots of advice on how to cope with life’s pressures.  Produced by Bradford. 

Mental Health First Aid Toolkit 
 

PDF From Chilypep 

Sleep Toolkit 
 

PDF From Chilypep 

 

  

http://alumina.selfharm.co.uk/
http://www.actionforhappiness.org/10-keys-to-happier-living
http://www.merlintopacademy.org/file/merlintop/5-960-getting-through-tough-times-booklet.pdf
https://www.chilypep.org.uk/uploads/Chilypep%20-%20Mental%20Health%20First%20Aid%20Kit%20A4%20Booklet%20(March%202019)%20FINAL.pdf
https://www.chilypep.org.uk/uploads/Other%20Barnsley%20documents/CHIL%20sleep%20toolkit.pdf


40 
 

Other 
Title 
 

Format Details 

Bereavement Support – Just ‘B’ 
 

Offer support to 
schools 
 

 

Charlie Waller Memorial Trust Mixed Lots of free resources on children and young people’s mental health. 

Fixers Website with lots of 
resources developed 
by young people 
 

Homepage 

Kids Matter  Website Lots of advice and suggestions on social and emotional learning. 
 

NASEN Special Educational Needs  
 
 

Online learning.  “Focus on SEND training for educational practitioners working across Early 
Years, Primary, Secondary and Post 16. Focus on SEND training is a free course 
aiming to help teachers and educational practitioners working across the 0 – 
25 years age range to develop high quality practice in order to better meet the 
needs of their learners with SEND. It is based on the evidence of what 
constitutes good continuing professional development (CPD) and so takes a 
practice- led, enquiry-based and collaborative approach.” 
 

School nurse and health visitor E-learning e-learning “The Children’s Emotional and Additional Health Needs programme provides 
Continuing Professional Development (CPD) content comprising six e-learning 
sessions, as both a resource pack for face-to-face training and as a learning 
resource, for Health Visitors and School Nurses.” 
 

ShortFilmsAboutMentalHealth Videos Series of Videos covering anxiety, psychosis and personality disorders by 
Oxford Health NHS Foundation Trust 

Skin Deep Video By Fixers – young person sharing their story 
 

http://justb.org.uk/wordpress/
https://www.cwmt.org.uk/resources
http://www.fixers.org.uk/home.php
https://www.kidsmatter.edu.au/mental-health-matters/social-and-emotional-learning/positive-separations
http://oln.nasen.org.uk/
http://www.e-lfh.org.uk/programmes/childrens-emotional-and-additional-health-needs/
https://www.youtube.com/watch?v=WNvKs_l-3kk
https://www.youtube.com/watch?v=WL5erfC4yE8
https://www.youtube.com/watch?v=oe11chDqbBo
https://youtu.be/AmGZ4gJsXDM


41 
 

 

National Guidance 
 

Organisation & Title 
 

Department for Education (2018) 
Mental health and behaviour in schools 
 

Department of Health (2016) 
Mental Health Core Skills Education and Training Framework 
 

National Children’s Bureau (2016) 
A whole school framework for emotional well-being and mental health 
 

NHS England & Department for Health (2015) 
Future in Mind 
 

Public Health England & Anna Freud National Centre for Children and Families (2016) 
Measuring and monitoring children and young people’s mental wellbeing:  A toolkit for schools and colleges 
 

Public Health England & UCL Institute of Health Equity (2014) 
Building children and young people’s resilience in schools 
 

 
 

 

 

 

https://www.gov.uk/government/publications/mental-health-and-behaviour-in-schools--2#2018-11-12T09:30:02Z
http://www.skillsforhealth.org.uk/images/services/cstf/Mental%20Health%20CSTF.pdf
https://www.ncb.org.uk/sites/default/files/uploads/documents/Policy_docs/Briefings/NCB%20School%20Well%20Being%20Framework%20Leaders%20Tool%20FINAL.pdf
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/414024/Childrens_Mental_Health.pdf
http://www.annafreud.org/media/4612/mwb-toolki-final-draft-4.pdf
file://///ims.gov.uk/data/Users/GBEXPVD/EXPHOME14/LWhixton/Downloads/Resilience_in_schools_health_inequalities%20(1).pdf
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Teaching Children and Young People About Emotional Wellbeing and Mental Health 
 

Organisation & Title Description 

ChildLine Exam Stress Lots of resources and information for young people on how to cope with exam stress 

Education not Segregation Lots of resources for settings to establish an open and inclusive culture amongst its pupils. 
 

Friends Resilience Endorsed by the World Health Organisation training to deliver age appropriate resilience is available. 
 

Jigsaw PSHE 
 
 

“Designed as a whole school approach, Jigsaw provides a comprehensive scheme of learning for Foundation Stage to Year 
6.  It makes teachers’ lives easier by providing well-structured, progressive lesson plans with all the teaching resources 
included (except story books).” 
 

Living Life to the Full 
for Primary School-aged 
children 
 

Teaching primary school children to solve problems and cope with emotions. 

Living Life to the Full –Young 
People 
 

“In just eight, enjoyable sessions that can each be run within a typical school lesson, the Living Life to the Full Programme 
can help young people change their lives.” 

Mindfulness in schools 
 
 

“MiSP does not deliver these curricula directly in schools themselves but provides training to adults to teach its 
mindfulness courses to children and young people in schools.” 

Ollie and His Superpowers ®  
 

The Ollie model is founded on the belief that every individual is unique and so requires a solution that allows and 
encourages that uniqueness through its simplicity and flexibility - “one size does not fit all”.  It doesn’t shoe-horn people 
into boxes and treat them by a label, it treats the individual, giving them tools to be able to continue to help themselves 
in the future. 
 

Penn Resilience Programme 
 

“18 evidenced based lessons aimed at 11-13 year olds.  Students will learn about the link between thoughts, feelings and 
behaviour. They will develop an understanding about different habits of thinking and how some thinking is helpful and 
some not so much. Resilience skills will enable them to think flexibly and accurately as a route to problem solving, 
overcoming the difficulties they face and making the most of opportunity.” 
 

https://www.childline.org.uk/info-advice/school-college-and-work/school-college/exam-stress/
https://howwasschool.allfie.org.uk/resource_type/schools-pack/
http://www.friendsresilience.org/
https://www.jigsawpshe.com/
http://www.fiveareas.com/wp-content/uploads/We-Eat-Elephants-Flyer-email.pdf
http://www.fiveareas.com/wp-content/uploads/We-Eat-Elephants-Flyer-email.pdf
http://www.fiveareas.com/wp-content/uploads/We-Eat-Elephants-Flyer-email.pdf
http://www.fiveareas.com/wp-content/uploads/Secondary-Schools-LLTTF-for-Young-People-course.pdf
http://www.fiveareas.com/wp-content/uploads/Secondary-Schools-LLTTF-for-Young-People-course.pdf
https://mindfulnessinschools.org/
https://www.ollieandhissuperpowers.com/
http://www.howtothrive.org/penn-resilience-programme-training/
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Primary Resources Free lesson plans, activity ideas and resources for primary teachers. 

PSHE Association 
Curriculum and Resources 
 

“Our curriculum guidance section brings together the advice you need to develop your PSHE curriculum, and our 
invaluable resource library offers high-quality resources to help you put your plans into practice - from planning 
frameworks to detailed lesson plans. The resources here are either developed by the Association or quality assured by us 
against best practice criteria.” 
 

Public Health England 
Whole School and College 
Approach 
 

Curriculum resources on p28 onwards. 

Samaritan’s DEAL DEAL (Developing Emotional Awareness and Listening) is a free teaching resource aimed at students aged approximately 

14 and over.  Themes covered include Emotional Health, Coping Strategies, Dealing with Feelings and Connecting with 

Others. 

 

  

http://www.primaryresources.co.uk/pshe/pshe.htm
https://www.pshe-association.org.uk/curriculum-and-resources
https://www.pshe-association.org.uk/curriculum-and-resources
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/414908/Final_EHWB_draft_20_03_15.pdf
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/414908/Final_EHWB_draft_20_03_15.pdf
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/414908/Final_EHWB_draft_20_03_15.pdf
http://www.samaritans.org/education/deal
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Whole School Support 
Organisation & Title Description 

Academic Resilience from 
BoingBoing 
 
 

“Our schools-based resilience research projects have led to the creation of various resources which adapt the 
Resilience Framework for use in schools and helps schools make resilient moves across the whole school 
community. Many of these schools resources make up our Academic Resilience Approach – free, downloadable, 
practical resources to help everyone in the school community step up and support pupils’ academic resilience.” 
 

CORC & Anna Freud National 

Centre for Children and Families 

Schools in Mind 

“Schools in Mind is a network for school staff and allied professionals. It aims to provide a trusted source of up-

to-date and accessible information and resources that teachers and school leaders can utilise to support the 

mental health and wellbeing of their whole school community.”  Lots more excellent resources are available 

here. 

Barnardo’s  Our Services for 

Schools 

“Engaging children and young people in education is a proven way to fulfil their potential and overcome 

disadvantage.  At Barnardo’s we use our expertise to join up the key people in making this possible.  Our 

experience of working with children and young people, as well as their schools and families, means we look at 

integrated solutions to meet students’ needs.” 

Carnegie Centre of Excellence for 
Mental Health in Schools 

“This initiative, being led by Carnegie School of Education and Minds Ahead CIC, is focused on evidence-based 
solutions which address schools', pupils and parents/carers needs; the development of a professional community 
of school mental health experts; and leading innovation within the area.” 
 

Charlie Waller Memorial Trust “An integrated approach, raising awareness of mental health issues amongst parents, staff and pupils.” 
 

Mentally Healthy Schools Heads Together initiative with lots of resources and advice. 
 

Supporting Resources for the NCB 
Whole School Framework for 
Emotional Wellbeing and Mental 
Health 

This set of resources complements the whole school framework self-assessment and improvement tool as it is 
specifically designed to be used by school leaders when applying the tool ( See A whole school framework for 
emotional well being and mental health – A self-assessment and improvement tool for school leaders’ available 
at http://www.ncb.org.uk/partnership-well-being-and-mental-health-schools.  
 

Penn Resilience Programme (PRP) “The PRP teaches specific, tangible skills and strategies that can become the skills for life – a set of personal tools 

that underpin the way students will engage and approach their time in school and in life.” 

http://www.boingboing.org.uk/resilience/schools-resources/
http://www.boingboing.org.uk/resilience/schools-resources/
https://www.corc.uk.net/
http://www.annafreud.org/what-we-do/schools-in-mind/
https://www.annafreud.org/what-we-do/schools-in-mind/resources-for-schools/
http://www.barnardos.org.uk/our_services_for_schools_barnardos.pdf
http://www.barnardos.org.uk/our_services_for_schools_barnardos.pdf
http://www.leedsbeckett.ac.uk/carnegie-school-of-education/carnegie-centre-of-excellence-for-mental-health-in-schools/
http://www.leedsbeckett.ac.uk/carnegie-school-of-education/carnegie-centre-of-excellence-for-mental-health-in-schools/
https://www.cwmt.org.uk/whole-school-approach
https://www.mentallyhealthyschools.org.uk/
https://www.ncb.org.uk/sites/default/files/field/attachment/NCB%20School%20Well%20Being%20Framework%20Leaders%20Resources%20FINAL.pdf
http://www.ncb.org.uk/partnership-well-being-and-mental-health-schools
http://www.howtothrive.org/penn-resilience-programme-training/
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The Solihull Approach 
 
 

“To introduce all staff in a school to the Solihull Approach model, providing a shared language and a shared 
understanding of children in school. This training has added value if the school is running the group for parents 
and/or the workshops for parents, so staff and parents have a shared understanding. The training links with 
Mindfulness.” 
 

Worth-IT “Support the children’s workforce through continuing professional development, coaching and targeted 

interventions; this includes our whole school resilience programme and specific evidenced based training 

programmes.” 

 

http://solihullapproachparenting.com/trainings/whole-school-training/
http://www.worth-itprojects.co.uk/
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Appendix B - Development of the Framework 
 

During summer 2016 a call went out via Lead Commissioners in Yorkshire & the Humber for interested parties to be nominated who wished to 

join a Task & Finish Group to develop this competency framework.  A fantastic response was received from a wide range of disciplines and 

organisations.  These included: educational psychologists, public health specialists, head teachers, SENCOs, heads of pastoral care, 

commissioners, providers, inclusion leads and child protection officers to name but a few.  The Task & Finish Group was chaired by a 

Consultant Psychologist to ensure clinically sound, evidence based competencies and training options were developed.  Having schools and 

colleges involved throughout the process helped keep the competencies focussed on needs of the setting and be realistic.  

The views and opinions of children and young people were sought via Stairways; an advisory group that works regularly with the Children and 

Young People’s Clinical Network and come from all across Yorkshire & the Humber, plus HYPE in Leeds; a group of young people keen to work 

with services developing their provision.  More detail on their ideas is located in the appendix. 

The guiding principles for creating the framework were that it should: 

• Be evidence based with defined, achievable outcomes 

• Address the diverse need of children and young people  

• Prevent the usage of ineffective interventions 

• Make the best use of the workforce 

• Clearly defines roles and responsibilities where children and young people’s mental health and emotional wellbeing is everybody’s 
business 

• Promote staff wellbeing 
 

For future developments and suggestions for the framework please contact the Yorkshire & Humber Clinical Network for Children and Young 

People’s Mental Health via the website.  

http://www.yhscn.nhs.uk/children-maternity/children-network/Children-Contact.php
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Appendix C – Young People’s Views 
 

Stairways is group of young people from all across Yorkshire & the Humber who care about mental health and emotional wellbeing and 

support the Children and Young People’s Mental Health Clinical Network across all its work programme.  At a workshop in April 2017 we talked 

to them about how they would like to see education staff support social emotional mental health.  Here is what they told us: 
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HYPE is a group of young people supported by the Market Place in Leeds who also gave up some of their valuable time to discuss ideas on how 

staff in education can support social emotional mental health.  Here is what they told us: 
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